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This project explores the intersection of agricultural education and teaching foreign 
languages in American elementary schools. The project was created to address the need to expose 
young children to the benefits of agriculture and foreign languages, which would potentially 
develop into a global career option, as agriculture is projected to become a sustainable industry in 
the 21st century job market. Furthermore, elementary students would benefit from learning about 
agriculture through foreign language education due to the large Spanish-speaking population that 
works in the agriculture industry in the United States. Elementary students from English-speaking 
households will gain a cultural perspective and understanding of their Spanish-speaking classmates 
whose family has a connection to agriculture.  
 
The project consists of a unit plan that can be utilized by teachers to facilitate the 
intersection of the Agricultural Education and Foreign Language Education process. The unit plan 
has been broken down into five sections that consist of farm animals, fruits, vegetables, farm 
equipment, and a farm field trip. Each section consists of individual lessons with stated learning 
objectives and outcomes, as well as formative and summative assessments to monitor student 
progress. 
 
The project concludes by analyzing potential outcomes for students and teachers, as well 
as offering additional recommendations for students in middle school. Additional resources for 











 Agriculture is one of the leading industries in the United States. With an increasing 
population, the need for sustainable agriculture will become increasingly important. According to 
Statistica: The Statistics Portal (2019, March 21), the U.S. Farming Industry employed roughly 
925,000 workers between 1998 and 2016. There were also more than 2,000,000 farms in the United 
States during that same period. Many of those farms were small family-owned operations.  
 Agriculture is also a major industry in other parts of the world, particularly in Latin 
America. The United States’ relationship with Mexico is vital to both countries, as the U.S. exports 
over $18 billion in agricultural goods and services, while Mexico exports valuable crops (e.g., 
avocados) and migrant labor to the United States (Martinez-Melendez & Bennett, 2016; Statistica: 
The Statistics Portal, 2019).  
 In order to sustain the Agriculture industry, there have been several initiatives enacted by 
the Federal Government to bring awareness to K-12 public schools. Among these initiatives is the 
Farm to Table initiative, which provides children the opportunity to learn about Agriculture and 
how their food is grown or produced (Botkins & Roe, 2015).  
Purpose and Objectives 
The objective of this creative component is to teach elementary school children the role 
that agriculture plays in their daily lives. The agriculture lessons will be taught in an elementary 
foreign language (Spanish) classroom, as foreign language learning at an early age can enhance a 






a foreign language classroom setting can also benefit students, as they will make cultural 
connections with their classmates from Spanish-speaking countries to learn about the life of a 
farmer in Mexico or Latin America. This objective will be achieved through incorporating social 
studies skills by locating Spanish-speaking countries on a map and listing their key agricultural 
exports. 
Need for Teaching Agriculture in an Elementary School Setting 
The need for teaching agriculture in elementary schools is important because children must 
understand the origins of their food. This knowledge of the food production process should help 
children develop better eating habits earlier in life through balanced nutrition (Botkins & Roe, 
2015). These elementary school agriculture programs are essential in order to promote agriculture 
awareness and sustain farming and agriculture for future generations. As populations increase 


















The literature review explored the intersection of agriculture and foreign language 
education at the elementary school level. This intersection was significant as it utilized Spanish as 
the language of choice and explored the linguistic and cultural connections and the importance of 
those connections in the lives of people from Spanish-speaking backgrounds (Harvey & Pallais, 
2017). As the need for agricultural education increases in the United States, there will also be a 
need for it to be taught in a multilingual and multicultural context. Teaching both aspects in an 
elementary school setting is essential as it exposes children to a foreign language in the context of 
agriculture, which will enable them to expand their cognitive function, as well as prepare the future 
leaders of agriculture. 
Agricultural Education in Elementary Schools 
Throughout the history of the United States, agriculture has served as the backbone of 
society. Many of the crops grown in the United States have been exported throughout the world, 
including Latin America and Asia. In the last 50 years, there has been a slow disconnect between 
agricultural education and American society. According to Brandt, Forbes, & Keshwani (2017), 
most Americans are between two and four generations removed from any type of connection to 
agriculture. This was not the case in the past, as many societies in America and Europe used 
agriculture as a means to educate their children in schools and incorporated it as part of the 
curriculum. Agriculture was widely taught in the United States between World War I and the end 






national emergency (Moore, 2017). After a decline in the 1950s and early 1960s, the concept of 
the school garden was renewed in the mid-1960s and 1970s as a means of reconnecting with nature 
(Botkins & Roe, 2015). Since then, the concept of the school garden has largely disappeared from 
the American school curriculum; particularly in elementary schools, as standardized testing and 
other subjects have provided little time during the school day for such activities as gardening 
(Vallera & Bodzin, 2016; Grazione, et al., 2017). Today, there has been a renewed focus on 
agriculture in elementary schools as a means to combat childhood obesity and to increase 
awareness between elementary school children and aspects of farming (Wells, et al., 2015; Rogers, 
2018). In an effort to curtail childhood obesity, many schools have included nutrition education as 
part of their curriculum in an effort to teach young children about healthier food and lifestyle 
choices (Fenton, et al., 2015; Elsbernd, et al., 2016). Students also learn about key elements of 
food production and sustainability (Yu, 2012). This is an important step for many children as they 
do not understand the origins of their food (Burt, Koch, & Contento, 2017; Evans, et al., 2016). In 
order to sustain the latest focus on agriculture in schools, there are several challenges that must be 
addressed. According to Yu (2012), funding and labor are the most important aspects of 
sustainability. Teachers must also participate in regularly scheduled professional development and 
solicit community support (Vallera & Bodzin, 2016; Graves, Hughes, & Balgopal, 2016). These 
steps will ensure the long-term sustainability of school gardens and elementary school agriculture 
programs. 
Foreign Language Teaching in Elementary Schools 
 Teaching foreign languages in elementary schools has numerous benefits for children. 






their school system. These options include Foreign Language Exploratory (FLEX), Foreign 
Languages in Elementary Schools (FLES), and Language Immersion (Floyd, 2011).  
 FLEX programs allow elementary school students to gain exposure to a foreign language. 
Typically, these classes are offered in a rotation as a special area class with other classes, such as 
Art, Physical Education, Music, Computers, and Dance. FLEX programs are offered to students 
either once per week for the duration of a school year or during a particular six week or nine week 
grading period. FLEX programs are designed to provide students with exposure to foreign 
languages in order to gauge their interest and facilitate future study (Floyd, 2011; Oga-Baldwin, 
et al., 2017). 
FLES programs allow elementary school students to take a foreign language for the entire 
school year as one of their regular classes. Teachers will have a scope and sequence that will enable 
them to maximize the foreign language curriculum at an age-appropriate level for their elementary 
school students. The benefits of FLES programs are numerous. Students have the opportunity to 
learn a second language from an academic context, which will enhance their language and literacy 
skills in both their native language (L1) and the target language (L2). In addition to language and 
literacy enhancement, participating in FLES programs will enable elementary school students to 
develop their cognitive thinking abilities and problem-solving skills (Floyd, 2011; Oga-Baldwin, 
et al., 2017).  
Language Immersion programs are a form of bilingual education, which allow elementary 
school students to learn academic content almost exclusively in the target language (L2), while 
using the native language (L1) sparingly. In Language Immersion programs, elementary school 






delivered in this manner 90% of the time. Students continue to progress to Second Grade while 
learning their academic content in the target language (L2) at a rate of 90%. During the second 
semester of Second Grade, students begin to learn their academic content in the native language 
(L1) at a higher rate due to preparation for state-mandated standardized testing. Eventually, the 
content is delivered in both native language (L1) and target language (L2) at a rate of 50% each. 
The benefit to this program is that students typically experience higher standardized test scores 
than their counterparts that participate in traditional education programs (Floyd, 2011; Harvey & 
Pallais, 2017).  
Teaching Agricultural Education and Foreign Languages in Elementary Schools 
The intersection of teaching agriculture and foreign languages in K-12 education is an 
important proposition in the United States. The most sensible language to utilize in the United 
States is Spanish. There are numerous benefits to combining Spanish with agriculture in K-12 
curriculums across the United States. Students with Spanish as their primary language have an 
opportunity to expand their vocabularies and connect with their family backgrounds as many have 
roots in agriculture as a means of economic sustainability (Martinez-Melendez & Bennett, 2016). 
Spanish-speaking students also have an opportunity to share their personal experiences and those 
of their family members with their English-speaking peers who may not have a family connection 
with agriculture (Yu, 2012). Students who speak English as their primary language of 
communication can also learn about agriculture through English and Spanish. This will enable 
them to gain exposure to both disciplines early in their academic careers while allowing them to 
learn about American farmers and migrant workers from Mexico and other Latin American 






students in California and other states that rely on agriculture as part of their economic stability 
while employing a large number of Spanish-speaking agriculture workers (Vallera & Bodzin, 
2016; Martinez-Melendez & Bennett, 2016). The intersection of teaching agriculture and foreign 
languages in the United States would also enable students to prepare themselves to become 
potential stakeholders in agriculture in the future and grow with the industry as it continues to 
























Definition of Terms 
This chapter identifies and defines the following terms that are utilized throughout the 
creative component project. 
Apple- la manzana (Merriam-Webster’s 2014) 
Artichoke- la alcachofa (Merriam-Webster’s 2014) 
Asparagus- los espárragos (Merriam-Webster’s 2014) 
Avocado- el aguacate (Merriam-Webster’s 2014) 
Banana- el plátano (Merriam-Webster’s 2014) 
Barn- el granero (Merriam-Webster’s 2014) 
Beans- los frijoles (Merriam-Webster’s 2014) 
Broccoli- el brócoli (Merriam-Webster’s 2014) 
Buffalo- el búfalo (Merriam-Webster’s 2014) 
Bull- el toro (Merriam-Webster’s 2014) 
Cabbage- el repollo (Merriam-Webster’s 2014) 
Carrot- la zanahoria (Merriam-Webster’s 2014) 
Cat- el gato (Merriam-Webster’s 2014) 






Chicken (hen) - la gallina (Merriam-Webster’s 2014) 
Chicken (rooster) - el gallo (Merriam-Webster’s 2014) 
Coconut- el coco (Merriam-Webster’s 2014) 
Corn- el maiz (Merriam-Webster’s 2014) 
Cucumber- el pepino (Merriam-Webster’s 2014) 
Dirt- la tierra (Merriam-Webster’s 2014) 
Dog- el perro (Merriam-Webster’s 2014) 
Donkey- el burro (Merriam-Webster’s 2014) 
Duck- el pato (Merriam-Webster’s 2014) 
Eggs- los huevos (Merriam-Webster’s 2014) 
Farm- la granja (Merriam-Webster’s 2014) 
Farmer- el granjero (m), la granjera (f). (Merriam-Webster’s 2014) 
Fence- la cerca (Merriam-Webster’s 2014) 
Fertilizer- el fertilizante (Merriam-Webster’s 2014) 
Flowers- los flores (Merriam-Webster’s 2014) 
Fruits- las frutas (Merriam-Webster’s 2014) 
Garden- el jardín (Merriam-Webster’s 2014) 






Goose- el ganso (Merriam-Webster’s 2014) 
Grapes- las uvas (Merriam-Webster’s 2014) 
Greens- las verduras (Merriam-Webster’s 2014) 
Guava- la guayaba (Merriam-Webster’s 2014) 
Horse- el caballo (Merriam-Webster’s 2014) 
Leaves- las hojas (Merriam-Webster’s 2014) 
Lemon- el limón (Merriam-Webster’s 2014) 
Lettuce- la lechuga (Merriam-Webster’s 2014) 
Mango- el mango (Merriam-Webster’s 2014) 
Melon- el melon (Merriam-Webster’s 2014) 
Milk- la leche (Merriam-Webster’s 2014) 
Onion- la cebolla (Merriam-Webster’s 2014) 
Orange- la naranja (Merriam-Webster’s 2014) 
Papaya- la papaya (Merriam-Webster’s 2014) 
Peach- el melocotón/el durazno (Merriam-Webster’s 2014) 
Peppers- los pimientos (Merriam-Webster’s 2014) 
Pig- el cerdo (Merriam-Webster’s 2014) 






Plants- las plantas (Merriam-Webster’s 2014) 
Pot- la maceta (Merriam-Webster’s 2014) 
Rabbit- el conejo (Merriam-Webster’s 2014) 
Rain- la lluvia (Merriam-Webster’s 2014) 
Rake- el rastrillo (Merriam-Webster’s 2014) 
Roots- las raices (Merriam-Webster’s 2014) 
Seeds- las semillas (Merriam-Webster’s 2014) 
Sheep- la oveja (Merriam-Webster’s 2014) 
Shovel- la pala (Merriam-Webster’s 2014) 
Soil- la tierra (Merriam-Webster’s 2014) 
Squash- el squash (Merriam-Webster’s 2014) 
Stables- los establos (Merriam-Webster’s 2014) 
Stalk- el tallo (Merriam-Webster’s 2014) 
Strawberry- la fresa (Merriam-Webster’s 2014) 
Sun- el sol (Merriam-Webster’s 2014) 
Supermarket- el supermercado (Merriam-Webster’s 2014) 
Tamarind- el tamarindo (Merriam-Webster’s 2014) 






Tractor- el tractor (Merriam-Webster’s 2014) 
Trees- los arboles (Merriam-Webster’s 2014) 
Turkey- el pavo (Merriam-Webster’s 2014) 
Turnip- el nabo (Merriam-Webster’s 2014) 
Vegetables- los vegetales (Merriam-Webster’s 2014) 
























This chapter consists of the individual lesson plans and assessments for each section of the 
unit plan. The sections include farm animals, fruits, vegetables, farm equipment, and a farm field 
trip. The objective of the lesson plans is to introduce elementary school students to agricultural 
education and foreign language by teaching vocabulary and lesson objectives in English and 
Spanish. Students will be given both formative and summative assessments to monitor their 
progress in each section of the unit. A comprehensive summative assessment will be given at the 
end of the unit, which will highlight the important themes of the unit. Students will have the 
opportunity to participate in hands on activities related to agriculture and participate in a field trip 
to a local farm to enhance their knowledge of agriculture and how it affects their daily lives. 
Students will participate in an open forum where they will be allowed to ask questions pertaining 
to agriculture and their farm visit. Each student will write a letter to the University of 
Tennessee/Tennessee State University Agriculture Extension Agent to thank the agent for 















Farm Animals (Los Animales de la Granja) 
Students will be asked about a farm with a focus on farm animals in the target language 
(L2). This will enable students to use the target language (L2) to discuss their personal preferences 
by communicating their likes and dislikes with the instructor and peers, while preparing for 
authentic real-life conversation in the target language (L2) where they can use animal vocabulary 
to discuss their favorite farm animals. Students will then make vocabulary books with illustrations 
and label each farm animal in English (L1) and Spanish (L2). Students will then discuss their 
drawings with the teacher and their peers. After the discussion, students will take a 
formative/summative assessment to identify their proficiency in spelling and in matching the 

















TEAM Lesson Plan Template 
Teacher: Dr. Kori Floyd 
Class: Second Grade 
Course Unit: La Granja: The Farm 




Summary of the task, challenge, investigation, career-related scenario, problem, or 
community link 
Students will be asked about a farm with a focus on farm animals in the target language (L2). This will 
enable students to use the target language (L2) to discuss their personal preferences by communicating 
their likes and dislikes with the instructor and peers, while preparing for authentic real-life conversation 
in the target language (L2) where they can use animal vocabulary to discuss their favorite farm 
animals. Students will then make vocabulary books with illustrations and label each farm animal in 
English (L1) and Spanish (L2). Students will then discuss their drawings with the teacher and their 
peers. After the discussion, students will take a formative assessment to identify their proficiency in 
matching the names of farm animals in English (L1) and Spanish (L2).  
STANDARDS Identify what you want to teach. Reference State, Common Core, ACT College 
Readiness Standards and/or State Competencies. 
I.  Standard Number One (Goal One): Communicate in a Language Other than 
English 
Standard Rationale: This standard focuses on interpersonal communication. A primary goal of Modern 
World Language instruction is to enable students to interact verbally with each other. Students of non-
European languages may face greater challenges in this area than do students of languages more closely 
related to English. 
 








Objective(s): Students will answer basic question(s) in the target language (L2), which will lead to 
basic conversation in the target language (L2). 
Learning Expectations:  
1.1 In the target language, engage in conversations, provide and obtain information, express 
feelings and emotions, and exchange opinions. 
 Performance Indicators: 
The student is able to  
 give and follow simple directions;  
 exchange greetings and personal information;  
 exchange personal likes, dislikes, and personal preferences;  
 ask, answer, and develop questions;  




1.2 Understand interpret both written and spoken forms of the target language on a variety of topics.  
 
Performance Indicators:   
 
The student is able to  
 understand the basic ideas of oral messages and short conversations;  
 discern main ideas and identify principal characters from age-appropriate text;  
 understand the main ideas in ability-appropriate media;  
 understand brief written messages and personal notes on familiar topics;  
 Recognize and appreciate voice inflection when listening.  
 
1.3 Present information, concepts, and ideas to an audience of listeners or readers on a 




 give simple oral reports or presentations about family members, friends, objects, school 
and home, using an appropriate format;  
 Write in various short forms to provide information about oneself, friends, family, and 
school activities.  
 
ASSESSMENT / Students show evidence of proficiency through a variety of assessments. 






 EVALUATION Formative / Summative 
Performance-Based / Rubric 
Formal / Informal 
The students will be assessed both orally and in written form. Students will be formatively assessed 
through the initially inquiry process during the introduction of the lesson and in written form at the 
conclusion of the lesson. Students will also demonstrate what they have learned through the peer 
teaching process where they will collaborate with other students and explain segments of the lesson to 
their peers (e.g., drawings of farm animals). Students will then engage in a team-building activity 
where they work with their peers to discuss their favorite farm animals and their sounds through 
comparison. This activity enables students to work with their peers and think critically, while making 
connections between the native language (L1) and the target language (L2) in order to share cultural 
experiences as these experiences relate to farm animals, while introducing them to new vocabulary in 
the target language relating to their personal likes and dislikes while enhancing their cognitive abilities.  
 
MATERIALS Aligned with the Lesson Objective 
Rigorous & Relevant 
The teacher will provide students with copy paper, pencils, markers, and crayons in order to complete 
their vocabulary books on farm animals.  
ACTIVATING 
STRATEGY 
Motivator / Hook 
An Essential Question encourages students to put forth more effort when faced with 
complex, open-ended, challenging, meaningful and authentic questions. 
The teacher will begin the lesson by speaking to the students in the target language (L2). This will 
enable them to make the adjustment from hearing the native language (L1) to hearing the target 
language (L2). The teacher will then ask students the guiding question (Cual es tu animal favorito de la 
granja? /What is your favorite farm animal?) for the lesson in the native language (L1) and their 
responses will be given in the target language (L2). The guiding question will ask them to answer the 
question about farm animals in the target language (L2), which will generate active thought and 
facilitate the input/output language acquisition process. 
INSTRUCTION Step-By-Step Procedures – Sequence 
Discover / Explain – Direct Instruction 
Modeling Expectations – “I Do” 







Differentiated Instructional Strategies to Provide Intervention & Extension 
The teacher will have the students have a seat on the carpet and perform a warm up exercise with the 
alphabet in the target language (L2). After the students have performed the warm up exercise, the teacher 
will read a book to the students about farm animals and animal sounds in the target language (L2) and 
translate the book into the native language (L1). This will enable students with limited to no proficiency 
to understand what has been read, while allowing heritage speakers of the target language (L2) to make 
connections between English (L1) and Spanish (L2) in order to enhance their vocabularies and promote 
the school-wide focus on literacy. 
 
The teacher will introduce the lesson on farm animals by asking the students in English (L1) to identify 
the farm animals that they know. After the students participate in this introduction to the lesson, the 
teacher will introduce the question about farm animals in Spanish (L2). The teacher will guide the 
students on answering the question in the target language (L2) and model the appropriate response(s).  
 
The teacher will introduce the activity to students where they will begin their activity. Students will use 
paper, pencils, markers, and crayons to make vocabulary books with popular farm animals and label their 
illustrations in English (L1) and Spanish (L2). The teacher will walk around the classroom and assist 






“We Do” – “ You Do” 
Encourage Higher Order Thinking & Problem Solving 
Relevance 
Differentiated Strategies for Practice to Provide Intervention & Extension 
The leading question of the day will serve as the guided practice. The teacher will model the leading 
question and response to that question first with the students. After the teacher has modeled the leading 
question of the day with the students, then students will have the opportunity to answer the leading 
question of the day by personalizing their responses to fit the leading question. Students will have the 
opportunity to gain further practice by creating books with illustrations of farm animals. The students 
will also label their illustrations with vocabulary words in both English (L1) and Spanish (L2), which 











CLOSURE Reflection / Wrap-Up 
Summarizing, Reminding, Reflecting, Restating, Connecting 
At the end of the lesson, the teacher will give the students a formative assessment where they match the 
names of the farm animals in English (L1) with those names in Spanish (L2). The teacher will then take 
five minutes and move around the classroom to ask the students what they have learned during the lesson 
and allow them a few minutes to reflect on what they have learned explain in detail the ways in which 
the lesson can benefit them in their everyday lives. Upon receiving feedback, the teacher will make any 
necessary adjustments in the lesson as needed. As an instructional goal, the teacher anticipates that no 
less than 80% of students will measure as proficient or above. Students will have the opportunity to 
improve their proficiency outcomes through constant repetition and guided practice.  
 
CROSS-CURRICULAR CONNECTIONS 
This lesson will utilize cultural knowledge and customs as students will make connections between 
their own cultures (English speaking), through the explanation of likes and dislikes concerning 
activities, with those from other non-English-speaking backgrounds. If students do not come from an 
English-speaking or a Spanish-speaking background, then they will be able to compare and contrast 




There will be several modifications made for students who require them. The lesson will be 
differentiated for those students who might function on a lower cognitive level. These modifications 
include additional time and support from the teacher. The teacher will also use extensive peer modeling 
in an effort to lower the affective filter of the learner(s) so they may feel comfortable enough to 
participate without fear of judgment or ridicule. For students with higher levels of proficiency in the 
target language (e.g., heritage speakers of Spanish), the lesson will be differentiated to include 
additional reading and writing, as well as allowing those students to draw and label additional farm 
animals that have not been discussed during the lesson. It is anticipated that no less than 80% of 
students will measure as proficient or above. Students will be provided with additional opportunities to 









List of Farm Animals (Lista de Los Animales de La Granja) 
 
Buffalo- El Búfalo 
Cow/Bull- La Vaca/El Toro 
Cat- El Gato 
Chicken/Rooster- La Gallina/El Gallo 
Donkey- El Burro 
Dog- El Perro 
Duck- El Pato 
Goat- La Cabra 
Goose- El Ganso 
Horse- El Caballo 
Pig- El Cerdo 
Rabbit- El Conejo 
Sheep- La Oveja 









Formative Assessment (La Prueba) 
Farm Animals: Los Animales de La Granja 
 
Name (Nombre):________________________  Grade (Grado): _________________ 
 
Directions: Draw a line from the animal in English to the matching animal in Spanish. 
 
Buffalo        El Pavo 
Cow         La Oveja 
Bull         El Burro 
Dog         El Conejo 
Cat         El Cerdo 
Chicken (Hen)       El Ganso 
Rooster        La Vaca 
Donkey        El Caballo  
Duck         El Toro 
Goat         La Gallina 
Pig         El Gallo 
Sheep         La Cabra 
Rabbit         El Pato 
Turkey         El Gato 
Horse         El Perro 










Fruits (Las Frutas) 
Students will be asked about a farm with a focus on fruits in the target language (L2). This 
will enable students to use the target language (L2) to discuss their personal preferences by 
communicating their likes and dislikes with the instructor and peers, while preparing for authentic 
real-life conversation in the target language (L2) where they can use fruits vocabulary to discuss 
their favorite and least favorite fruits. Students will then make vocabulary books with illustrations 
and label each fruit in English (L1) and Spanish (L2). Students will then discuss their drawings 
with the teacher and their peers. After the discussion, students will take a formative assessment to 


















TEAM Lesson Plan Template 
Teacher: Dr. Kori Floyd 
Class: Second Grade 
Course Unit: La Granja: The Farm 




Summary of the task, challenge, investigation, career-related scenario, problem, or 
community link 
Students will be asked about a farm with a focus on fruits in the target language (L2). This will enable 
students to use the target language (L2) to discuss their personal preferences by communicating their 
likes and dislikes with the instructor and peers, while preparing for authentic real-life conversation in 
the target language (L2) where they can use fruits vocabulary to discuss their favorite and least favorite 
fruits. Students will then make vocabulary books with illustrations and label each fruit in English (L1) 
and Spanish (L2). Students will then discuss their drawings with the teacher and their peers. After the 
discussion, students will take a formative assessment to identify their proficiency in matching the 
names of fruits in English (L1) and Spanish (L2).  
STANDARDS Identify what you want to teach. Reference State, Common Core, ACT College 
Readiness Standards and/or State Competencies. 
II.  Standard Number One (Goal One): Communicate in a Language Other than 
English 
Standard Rationale: This standard focuses on interpersonal communication. A primary goal of Modern 
World Language instruction is to enable students to interact verbally with each other. Students of non-
European languages may face greater challenges in this area than do students of languages more closely 









Objective(s): Students will answer basic question(s) in the target language (L2), which will lead to 
a basic conversation in the target language (L2). 
Learning Expectations:  
2.1 In the target language, engage in conversations, provide and obtain information, express 
feelings and emotions, and exchange opinions. 
 Performance Indicators: 
The student is able to  
 give and follow simple directions;  
 exchange greetings and personal information;  
 exchange personal likes, dislikes, and personal preferences;  
 ask, answer, and develop questions;  




1.2 Understand interpret both written and spoken forms of the target language on a variety of topics.  
 
Performance Indicators:   
 
The student is able to  
 understand the basic ideas of oral messages and short conversations;  
 discern main ideas and identify principal characters from age-appropriate text;  
 understand the main ideas in ability-appropriate media;  
 understand brief written messages and personal notes on familiar topics;  
 Recognize and appreciate voice inflection when listening.  
 
1.4 Present information, concepts, and ideas to an audience of listeners or readers on a 




 give simple oral reports or presentations about family members, friends, objects, school 
and home, using an appropriate format;  
 Write in various short forms to provide information about oneself, friends, family, and 









Students show evidence of proficiency through a variety of assessments. 
Aligned with the Lesson Objective 
Formative / Summative 
Performance-Based / Rubric 
Formal / Informal 
The students will be assessed both orally and in written form. Students will be formatively assessed 
through the initially inquiry process during the introduction of the lesson and in written form at the 
conclusion of the lesson. Students will also demonstrate what they have learned through the peer 
teaching process where they will collaborate with other students and explain segments of the lesson to 
their peers (e.g., drawings of fruits). Students will then engage in a team-building activity where they 
work with their peers to discuss their favorite fruits through comparison. This activity enables students 
to work with their peers and think critically, while making connections between the native language 
(L1) and the target language (L2) in order to share cultural experiences as these experiences relate to 
fruits, while introducing them to new vocabulary in the target language relating to their personal likes 
and dislikes while enhancing their cognitive abilities.  
 
MATERIALS Aligned with the Lesson Objective 
Rigorous & Relevant 
The teacher will provide students with copy paper, pencils, markers, and crayons in order to complete 
their vocabulary books on various fruits.  
ACTIVATING 
STRATEGY 
Motivator / Hook 
An Essential Question encourages students to put forth more effort when faced with 
complex, open-ended, challenging, meaningful and authentic questions. 
The teacher will begin the lesson by speaking to the students in the target language (L2). This will 
enable them to make the adjustment from hearing the native language (L1) to hearing the target 
language (L2). The teacher will then ask students the guiding question (Cual es tu fruta favorita? /What 
is your favorite fruit?) for the lesson in the native language (L1) and their responses will be given in the 
target language (L2). The guiding question will ask them to answer the question about farm animals in 
the target language (L2), which will generate active thought and facilitate the input/output language 
acquisition process. 
INSTRUCTION Step-By-Step Procedures – Sequence 
Discover / Explain – Direct Instruction 
Modeling Expectations – “I Do” 







Differentiated Instructional Strategies to Provide Intervention & Extension 
The teacher will have the students have a seat on the carpet and perform a warm up exercise with the 
alphabet in the target language (L2). After the students have performed the warm up exercise, the teacher 
will read a book to the students about fruits in the target language (L2) and translate the book into the 
native language (L1). This will enable students with limited to no proficiency to understand what has 
been read, while allowing heritage speakers of the target language (L2) to make connections between 
English (L1) and Spanish (L2) in order to enhance their vocabularies and promote the school-wide focus 
on literacy. 
 
The teacher will introduce the lesson on fruits by asking the students in English (L1) to identify the fruits 
that they know. After the students participate in this introduction to the lesson, the teacher will introduce 
the question about fruits in Spanish (L2). The teacher will guide the students on answering the question 
in the target language (L2) and model the appropriate response(s).  
 
The teacher will introduce the activity to students where they will begin their activity. Students will use 
paper, pencils, markers, and crayons to make vocabulary books with popular fruits and label their 
illustrations in English (L1) and Spanish (L2). The teacher will walk around the classroom and assist 






“We Do” – “ You Do” 
Encourage Higher Order Thinking & Problem Solving 
Relevance 
Differentiated Strategies for Practice to Provide Intervention & Extension 
The leading question of the day will serve as the guided practice. The teacher will model the leading 
question and response to that question first with the students. After the teacher has modeled the leading 
question of the day with the students, then students will have the opportunity to answer the leading 
question of the day by personalizing their responses to fit the leading question. Students will have the 
opportunity to gain further practice by creating books with illustrations of fruits. The students will also 
label their illustrations with vocabulary words in both English (L1) and Spanish (L2), which will 












CLOSURE Reflection / Wrap-Up 
Summarizing, Reminding, Reflecting, Restating, Connecting 
At the end of the lesson, the teacher will give the students a formative assessment where they match the 
names of the fruits in English (L1) with those names in Spanish (L2). The teacher will then take five 
minutes and move around the classroom to ask the students what they have learned during the lesson and 
allow them a few minutes to reflect on what they have learned explain in detail the ways in which the 
lesson can benefit them in their everyday lives. Upon receiving feedback, the teacher will make any 
necessary adjustments in the lesson as needed. As an instructional goal, the teacher anticipates that no 
less than 80% of students will measure as proficient or above. Students will have the opportunity to 
improve their proficiency outcomes through constant repetition and guided practice.  
 
CROSS-CURRICULAR CONNECTIONS 
This lesson will utilize cultural knowledge and customs as students will make connections between 
their own cultures (English speaking), through the explanation of likes and dislikes concerning 
activities, with those from other non-English-speaking backgrounds. If students do not come from an 
English-speaking or a Spanish-speaking background, then they will be able to compare and contrast 


















Fruits (Las Frutas) 
Name/Nombre: _______________    Date/Fecha: _______________ 
 
Grade/Grado: ________________ 
Directions/Instrucciones: Draw a line from the vocabulary word in English to its matching 
vocabulary word in Spanish. 
 
1. Apple       a.  tamarindo 
 
2. Avocado      b.  piña 
 
3. Cherries      c.  fresas 
 
4. Banana      d.  melocotón/ durazno 
 
5. Grapes       e. limón 
 
6. Coconut      f. naranja 
 
7. Guava       g. mango 
 
8. Melon       h. papaya 
 
9. Lemon       i. cerezas 
 
10. Tamarind      j. uvas 
 
11. Peach       k. manzana 
 
12. Orange      l. guayaba 
 
13. Papaya       m. aguacate 
 
14. Mango       n. plátano 
 
15. Pineapple      o. coco 
 








Students will be asked about a farm with a focus on vegetables in the target language (L2). This 
will enable students to use the target language (L2) to discuss their personal preferences by communicating 
their likes and dislikes with the instructor and peers, while preparing for authentic real-life conversation in 
the target language (L2) where they can use vegetables vocabulary to discuss their favorite vegetable. 
Students will then make vocabulary books with illustrations and label each vegetable in English (L1) and 
Spanish (L2). Students will then discuss their drawings with the teacher and their peers. Students will 
complete a hands on activity where they plant vegetable seeds in a cup and monitor the growth of the 
vegetables over a period of two to three weeks. After the hands on activity, students will take a formative 



















TEAM Lesson Plan Template 
Teacher: Dr. Kori Floyd 
Class: Second Grade 
Course Unit: La Granja: The Farm 




Summary of the task, challenge, investigation, career-related scenario, problem, or 
community link 
Students will be asked about a farm with a focus on vegetables in the target language (L2). This will 
enable students to use the target language (L2) to discuss their personal preferences by communicating 
their likes and dislikes with the instructor and peers, while preparing for authentic real-life conversation 
in the target language (L2) where they can use vegetables vocabulary to discuss their favorite 
vegetable. Students will then make vocabulary books with illustrations and label each vegetable in 
English (L1) and Spanish (L2). Students will then discuss their drawings with the teacher and their 
peers. Students will complete a hands on activity where they plant vegetable seeds in a cup and monitor 
the growth of the vegetables over a period of two to three weeks. After the hands on activity, students 
will take a formative assessment to identify their proficiency in matching the names of vegetables in 
English (L1) and Spanish (L2).  
STANDARDS Identify what you want to teach. Reference State, Common Core, ACT College 
Readiness Standards and/or State Competencies. 
III.  Standard Number One (Goal One): Communicate in a Language Other than 
English 
Standard Rationale: This standard focuses on interpersonal communication. A primary goal of Modern 
World Language instruction is to enable students to interact verbally with each other. Students of non-
European languages may face greater challenges in this area than do students of languages more closely 







OBJECTIVE Objective(s): Students will answer basic question(s) in the target language 
(L2), which will lead to a basic conversation in the target language (L2). 
Learning Expectations:  
3.1 In the target language, engage in conversations, provide and 
obtain information, express feelings and emotions, and 
exchange opinions. 
 Performance Indicators: 
The student is able to  
 give and follow simple directions;  
 exchange greetings and personal information;  
 exchange personal likes, dislikes, and personal preferences;  
 ask, answer, and develop questions;  




1.2 Understand interpret both written and spoken forms of the target language 
on a variety of topics.  
 
Performance Indicators:   
 
The student is able to  
 understand the basic ideas of oral messages and short conversations;  
 discern main ideas and identify principal characters from age-
appropriate text;  
 understand the main ideas in ability-appropriate media;  
 understand brief written messages and personal notes on familiar 
topics;  
 Recognize and appreciate voice inflection when listening.  
 
1.5 Present information, concepts, and ideas to an audience of 




 give simple oral reports or presentations about family members, 
friends, objects, school and home, using an appropriate format;  
 Write in various short forms to provide information about 










Students show evidence of proficiency through a variety of assessments. 
Aligned with the Lesson Objective 
Formative / Summative 
Performance-Based / Rubric 
Formal / Informal 
The students will be assessed both orally and in written form. Students will be formatively assessed 
through the initially inquiry process during the introduction of the lesson and in written form at the 
conclusion of the lesson. Students will also demonstrate what they have learned through the peer 
teaching process where they will collaborate with other students and explain segments of the lesson to 
their peers (e.g., drawings of vegetables and discussion of hands on activity). Students will then engage 
in a team-building activity where they work with their peers to discuss their favorite vegetables. This 
activity enables students to work with their peers and think critically, while making connections 
between the native language (L1) and the target language (L2) in order to share cultural experiences as 
these experiences relate to vegetables, while introducing them to new vocabulary in the target language 
relating to their personal likes and dislikes while enhancing their cognitive abilities.  
 
MATERIALS Aligned with the Lesson Objective 
Rigorous & Relevant 
The teacher will provide students with copy paper, pencils, markers, and crayons in order to complete 
their vocabulary books on vegetables. The teacher will provide potting soil, small disposable clear 
plastic cups, vegetable seeds (carrots or cabbage), and water for the hands on student activity. 
ACTIVATING 
STRATEGY 
Motivator / Hook 
An Essential Question encourages students to put forth more effort when faced with 
complex, open-ended, challenging, meaningful and authentic questions. 
The teacher will begin the lesson by speaking to the students in the target language (L2). This will 
enable them to make the adjustment from hearing the native language (L1) to hearing the target 
language (L2). The teacher will then ask students the guiding question (Cual es tu vegetal favorito? 
/What is your favorite vegetable?) for the lesson in the native language (L1) and their responses will be 
given in the target language (L2). The guiding question will ask them to answer the question about 
vegetables in the target language (L2), which will generate active thought and facilitate the input/output 
language acquisition process. 
INSTRUCTION Step-By-Step Procedures – Sequence 






Modeling Expectations – “I Do” 
Questioning / Encourages Higher Order Thinking 
Grouping Strategies 
Differentiated Instructional Strategies to Provide Intervention & Extension 
The teacher will have the students have a seat on the carpet and perform a warm up exercise with the 
alphabet in the target language (L2). After the students have performed the warm up exercise, the teacher 
will read a book to the students about vegetables in the target language (L2) and translate the book into 
the native language (L1). This will enable students with limited to no proficiency to understand what has 
been read, while allowing heritage speakers of the target language (L2) to make connections between 
English (L1) and Spanish (L2) in order to enhance their vocabularies and promote the school-wide focus 
on literacy. 
 
The teacher will introduce the lesson on vegetables by asking the students in English (L1) to identify the 
vegetables that they know. After the students participate in this introduction to the lesson, the teacher 
will introduce the question about vegetables in Spanish (L2). The teacher will guide the students on 
answering the question in the target language (L2) and model the appropriate response(s).  
 
The teacher will introduce the activity to students where they will begin their activity. Students will use 
paper, pencils, markers, and crayons to make vocabulary books with popular vegetables and label their 
illustrations in English (L1) and Spanish (L2). The teacher will walk around the classroom and assist 
students with the activity, as well as answer any questions they may have. 
 
The teacher will then assist the students with filling the small plastic cups with potting soil and giving 
the students the option of choosing cabbage seeds or carrot seeds. Students will label their cups with their 
names and plant their vegetable seeds in their cups and water them. The teacher will then place cups in 






“We Do” – “ You Do” 
Encourage Higher Order Thinking & Problem Solving 
Relevance 






The leading question of the day will serve as the guided practice. The teacher will model the leading 
question and response to that question first with the students. After the teacher has modeled the leading 
question of the day with the students, then students will have the opportunity to answer the leading 
question of the day by personalizing their responses to fit the leading question. Students will have the 
opportunity to gain further practice by creating books with illustrations of vegetables. The students will 
also label their illustrations with vocabulary words in both English (L1) and Spanish (L2), which will 
promote word and picture connection and recognition, while reinforcing the school-wide focus on 
literacy. The students will complete the hands on activity in order to gain perspective on the growth 
process of vegetables. 
 
 
CLOSURE Reflection / Wrap-Up 
Summarizing, Reminding, Reflecting, Restating, Connecting 
At the end of the lesson, the teacher will give the students a formative assessment where they match the 
names of the vegetables in English (L1) with those names in Spanish (L2). The teacher will then take 
five minutes and move around the classroom to ask the students what they have learned during the lesson 
and allow them a few minutes to reflect on what they have learned explain in detail the ways in which 
the lesson can benefit them in their everyday lives. Upon receiving feedback, the teacher will make any 
necessary adjustments in the lesson as needed. As an instructional goal, the teacher anticipates that no 
less than 80% of students will measure as proficient or above. Students will have the opportunity to 
improve their proficiency outcomes through constant repetition and guided practice.  
 
CROSS-CURRICULAR CONNECTIONS 
This lesson will utilize cultural knowledge and customs as students will make connections between 
their own cultures (English speaking), through the explanation of likes and dislikes concerning 
activities, with those from other non-English-speaking backgrounds. If students do not come from an 
English-speaking or a Spanish-speaking background, then they will be able to compare and contrast 














There will be several modifications made for students who require them. The lesson will be 
differentiated for those students who might function on a lower cognitive level. These modifications 
include additional time and support from the teacher. The teacher will also use extensive peer modeling 
in an effort to lower the affective filter of the learner(s) so they may feel comfortable enough to 
participate without fear of judgment or ridicule. For students with higher levels of proficiency in the 
target language (e.g., heritage speakers of Spanish), the lesson will be differentiated to include 
additional reading and writing, as well as allowing those students to draw and label additional 
vegetables that have not been discussed during the lesson. It is anticipated that no less than 80% of 
students will measure as proficient or above. Students will be provided with additional opportunities to 






















Vegetables (Los Vegetales) 
 
Name/Nombre: _______________    Date/Fecha: _______________ 
 
Grade/Grado: ________________ 
Directions/Instrucciones: Draw a line from the vocabulary word in English to its matching 
vocabulary word in Spanish. 
 
1. artichoke      a.  pepino 
 
2. broccoli      b.  zanahorias 
 
3. greens       c.  pimientos 
 
4. asparagus      d.  maiz 
 
5. cabbage      e. cebollas 
 
6. beans       f. tomate 
 
7. lettuce       g. espárragos 
 
8. corn       h. verduras 
 
9. turnip       i. frijoles 
 
10. tomato       j. lechuga 
 
11. onions       k. repollo 
 
12. peppers      l. nabo 
 
13. squash       m. brócoli 
 
14. carrots       n. alcachofa 
 








Farm Equipment (El Equipo de la Granja) 
Students will be asked about a farm with a focus on farm equipment in the target language (L2). 
This will enable students to use the target language (L2) to discuss their personal preferences by 
communicating their likes and dislikes with the instructor and peers, while preparing for authentic real-life 
conversation in the target language (L2) where they can use farm equipment vocabulary to discuss their 
favorite piece of farm equipment. Students will then make vocabulary books with illustrations and label 
each piece of farm equipment in English (L1) and Spanish (L2). Students will then discuss their drawings 
with the teacher and their peers. After the hands on activity, students will take a formative assessment to 



















TEAM Lesson Plan Template 
Teacher: Dr. Kori Floyd 
Class: Second Grade 
Course Unit: La Granja: The Farm 




Summary of the task, challenge, investigation, career-related scenario, problem, or 
community link 
Students will be asked about a farm with a focus on farm equipment in the target language (L2). This 
will enable students to use the target language (L2) to discuss their personal preferences by 
communicating their likes and dislikes with the instructor and peers, while preparing for authentic real-
life conversation in the target language (L2) where they can use farm equipment vocabulary to discuss 
their favorite piece of farm equipment. Students will then make vocabulary books with illustrations and 
label each piece of farm equipment in English (L1) and Spanish (L2). Students will then discuss their 
drawings with the teacher and their peers. After the hands on activity, students will take a formative 
assessment to identify their proficiency in matching the names of pieces of farm equipment in English 
(L1) and Spanish (L2).  
STANDARDS Identify what you want to teach. Reference State, Common Core, ACT College 
Readiness Standards and/or State Competencies. 
IV.  Standard Number One (Goal One): Communicate in a Language Other than 
English 
Standard Rationale: This standard focuses on interpersonal communication. A primary goal of Modern 
World Language instruction is to enable students to interact verbally with each other. Students of non-
European languages may face greater challenges in this area than do students of languages more closely 







OBJECTIVE Clear, Specific, and Measurable – NOT ACTIVITIES 
Student-friendly 
 
Objective(s): Students will answer basic question(s) in the target language 
(L2), which will lead to a basic conversation in the target language (L2). 
Learning Expectations:  
4.1 In the target language, engage in conversations, provide and 
obtain information, express feelings and emotions, and 
exchange opinions. 
 Performance Indicators: 
The student is able to  
 give and follow simple directions;  
 exchange greetings and personal information;  
 exchange personal likes, dislikes, and personal preferences;  
 ask, answer, and develop questions;  




1.2 Understand interpret both written and spoken forms of the target language 
on a variety of topics.  
 
Performance Indicators:   
 
The student is able to  
 understand the basic ideas of oral messages and short conversations;  
 discern main ideas and identify principal characters from age-
appropriate text;  
 understand the main ideas in ability-appropriate media;  
 understand brief written messages and personal notes on familiar 
topics;  
 Recognize and appreciate voice inflection when listening.  
 
1.6 Present information, concepts, and ideas to an audience of 









 give simple oral reports or presentations about family members, 
friends, objects, school and home, using an appropriate format;  
 Write in various short forms to provide information about 





Students show evidence of proficiency through a variety of assessments. 
Aligned with the Lesson Objective 
Formative / Summative 
Performance-Based / Rubric 
Formal / Informal 
The students will be assessed both orally and in written form. Students will be formatively assessed 
through the initially inquiry process during the introduction of the lesson and in written form at the 
conclusion of the lesson. Students will also demonstrate what they have learned through the peer 
teaching process where they will collaborate with other students and explain segments of the lesson to 
their peers (e.g., drawings of farm equipment). Students will then engage in a team-building activity 
where they work with their peers to discuss their favorite piece of farm equipment and their sounds 
through comparison. This activity enables students to work with their peers and think critically, while 
making connections between the native language (L1) and the target language (L2) in order to share 
cultural experiences as these experiences relate to farm equipment, while introducing them to new 
vocabulary in the target language relating to their personal likes and dislikes while enhancing their 
cognitive abilities.  
 
MATERIALS Aligned with the Lesson Objective 
Rigorous & Relevant 
The teacher will provide students with copy paper, pencils, markers, and crayons in order to complete 
their vocabulary books on farm equipment.  
ACTIVATING 
STRATEGY 
Motivator / Hook 
An Essential Question encourages students to put forth more effort when faced with 






The teacher will begin the lesson by speaking to the students in the target language (L2). This will 
enable them to make the adjustment from hearing the native language (L1) to hearing the target 
language (L2). The teacher will then ask students the guiding question (Cual es tu equipo de la granja 
favorito? /What is your favorite farm equipment?) for the lesson in the native language (L1) and their 
responses will be given in the target language (L2). The guiding question will ask them to answer the 
question about farm equipment in the target language (L2), which will generate active thought and 
facilitate the input/output language acquisition process. 
INSTRUCTION Step-By-Step Procedures – Sequence 
Discover / Explain – Direct Instruction 
Modeling Expectations – “I Do” 
Questioning / Encourages Higher Order Thinking 
Grouping Strategies 
Differentiated Instructional Strategies to Provide Intervention & Extension 
The teacher will have the students have a seat on the carpet and perform a warm up exercise with the 
alphabet in the target language (L2). After the students have performed the warm up exercise, the teacher 
will read a book to the students about farm equipment in the target language (L2) and translate the book 
into the native language (L1). This will enable students with limited to no proficiency to understand what 
has been read, while allowing heritage speakers of the target language (L2) to make connections between 
English (L1) and Spanish (L2) in order to enhance their vocabularies and promote the school-wide focus 
on literacy. 
 
The teacher will introduce the lesson on farm equipment by asking the students in English (L1) to identify 
the farm equipment that they know. After the students participate in this introduction to the lesson, the 
teacher will introduce the question about farm equipment in Spanish (L2). The teacher will guide the 
students on answering the question in the target language (L2) and model the appropriate response(s).  
 
The teacher will introduce the activity to students where they will begin their activity. Students will use 
paper, pencils, markers, and crayons to make vocabulary books with popular farm equipment and label 
their illustrations in English (L1) and Spanish (L2). The teacher will walk around the classroom and 












“We Do” – “ You Do” 
Encourage Higher Order Thinking & Problem Solving 
Relevance 
Differentiated Strategies for Practice to Provide Intervention & Extension 
The leading question of the day will serve as the guided practice. The teacher will model the leading 
question and response to that question first with the students. After the teacher has modeled the leading 
question of the day with the students, then students will have the opportunity to answer the leading 
question of the day by personalizing their responses to fit the leading question. Students will have the 
opportunity to gain further practice by creating books with illustrations of farm equipment. The 
students will also label their illustrations with vocabulary words in both English (L1) and Spanish (L2), 
which will promote word and picture connection and recognition, while reinforcing the school-wide 
focus on literacy.  
 
 
CLOSURE Reflection / Wrap-Up 
Summarizing, Reminding, Reflecting, Restating, Connecting 
At the end of the lesson, the teacher will give the students a formative assessment where they match the 
names of farm equipment in English (L1) with those names in Spanish (L2). The teacher will then take 
five minutes and move around the classroom to ask the students what they have learned during the lesson 
and allow them a few minutes to reflect on what they have learned explain in detail the ways in which 
the lesson can benefit them in their everyday lives. Upon receiving feedback, the teacher will make any 
necessary adjustments in the lesson as needed. As an instructional goal, the teacher anticipates that no 
less than 80% of students will measure as proficient or above. Students will have the opportunity to 
improve their proficiency outcomes through constant repetition and guided practice.  
 
CROSS-CURRICULAR CONNECTIONS 
This lesson will utilize cultural knowledge and customs as students will make connections between 
their own cultures (English speaking), through the explanation of likes and dislikes concerning 
activities, with those from other non-English-speaking backgrounds. If students do not come from an 
English-speaking or a Spanish-speaking background, then they will be able to compare and contrast 










There will be several modifications made for students who require them. The lesson will be 
differentiated for those students who might function on a lower cognitive level. These modifications 
include additional time and support from the teacher. The teacher will also use extensive peer modeling 
in an effort to lower the affective filter of the learner(s) so they may feel comfortable enough to 
participate without fear of judgment or ridicule. For students with higher levels of proficiency in the 
target language (e.g., heritage speakers of Spanish), the lesson will be differentiated to include 
additional reading and writing, as well as allowing those students to draw and label additional farm 
equipment that have not been discussed during the lesson. It is anticipated that no less than 80% of 
students will measure as proficient or above. Students will be provided with additional opportunities to 






















The Farm (La Granja) 
 
Name/Nombre: _______________    Date/Fecha: _______________ 
 
Grade/Grado: ________________ 
Directions/Instrucciones: Draw a line from the vocabulary word in English to its matching 
vocabulary word in Spanish. 
 
1. garden       a.  raices 
 
2. dirt/soil      b.  rastrillo 
 
3. seeds       c.  plantas 
 
4. barn       d. agua 
 
5. shovel       e. establos 
 
6. flowers      f. cerca 
 
7. farm       g. granero 
 
8. leaves       h. semillas 
 
9. pot       i. sol 
 
10. fertilizer      j. granjero/granjera 
 
11. stalk       k. pala 
 
12. fence       l. lluvia 
 
13. stables       m. jardín 
 
14. farmer       n. tallo 
 







16. trees       p. maceta 
 
17. tractor       q. hojas 
 
18. water       r. flores 
 
19. rain       s. tierra 
 
20. sun       t. fertilizante 
 
21. roots       u. arboles 
 























Farm Field Trip (El Viaje a la Granja) 
The purpose of the farm field trip is to teach students the importance of agriculture and 
how it affects their lives on a daily basis. During the farm field trip, students will observe and learn 
about the following aspects of daily farm operations: livestock; apple orchard; pumpkin patch; 
chicken coop with eggs; vegetable processing; cow/goat milk extraction and processing. Students 
will participate in a question and answer session with the UT/TSU Agricultural Extension Agent 
at the end of the tour. Upon their return to school, students will write a thank you letter to the 





















Farm Field Trip 
 
9:00 a.m. - Load school buses w/ all second grade classes 
9:15 a.m. - Travel to Farm (from Nashville to Ashland City, TN) 
10:00 a.m. - 11:30 a.m. – Tour the farm 
Tour will include the following: livestock; apple orchard; pumpkin patch; chicken coop with eggs; 
vegetable processing (corn, etc.); milk extraction and processing (cows and goats) 
11:30 a.m. - 12:00 p.m. - Presentation and Question and Answer Session by Ron Barron 
(University of Tennessee Agricultural Extension Agent for Cheatham County) 
12:00 p.m. - 1:00 p.m. - Lunch provided by UT/TSU Agricultural Extension Agency for Cheatham 
County 
1:00 p.m. - 1:15 p.m. - Load buses for departure from the farm 
1:15 p.m. - 2:00 p.m. - Travel to school 
 
Assignment: Write a “Thank You” letter to the University of Tennessee Agricultural Extension 
Agent for Cheatham County (Ron Barron) and list two things that you learned during the field trip. 
The students will also write down further questions for the teacher to explain or find answers to 
their questions from UT Agricultural Extension for Cheatham County. 














Comprehensive Unit Test 
(Examen Final) 
 
Name/Nombre: __________________________  Date/Fecha: ______________ 
 
Fruits (Frutas): Match the following words in English and in Spanish. (2 pts. each) 
 
1. Apple        a. cerezas(3) 
2. Banana      b. coco(5) 
3. Cherries      c. uvas(4) 
4. Grapes       d. plátano(2) 
5. Coconut      e. manzana(1) 
Fruits (Frutas): Fill in the blank with the correct answer. (2 pts. each) 
6. The Spanish word for strawberries is_____________. 
a. mango b. melon c. uvas  d. fresas 
 
7. The Spanish word for orange is___________. 
a. naranja b. manzana c. aguacate d. papaya 
 
8. The Spanish word for pineapple is__________. 
a. tamarindo b. piña  c. coco    d. guayaba 
 
9. The Spanish word for lemon is___________. 
a. manzana b. plátano c. naranja d. limón 
 
10. The Spanish word for peach is___________. 
a. melocotón  b. durazno c. manzana  d. fresas 
 
 






11. cucumber     a. repollo(14) 
12. beans      b. lechuga(15)  
13. carrots      c. pepino 
14. cabbage     d. frijoles(12) 
15. lettuce      e. zanahorias(13) 
Vegetables (Vegetales): Fill in the blank with the correct answer. (2 pts. each) 
16. The Spanish word for tomato is__________. 
a. tomate b. zanahoria c. repollo d. nabo 
 
17. The Spanish word for corn is___________. 
a. frijoles b. maiz  c. lechuga d. tomate 
 
18. The Spanish word for peppers is_________. 
a. nabo b. frijoles c. pepino d. pimientos 
 
19. The Spanish word for broccoli is__________. 
a. verduras b. pepino c. brócoli d. repollo 
 
20. The Spanish word for asparagus is_________. 
a. maiz b. nabo c. frijoles d. espárragos 
 
The Farm (La Granja): Match the following words in English and in Spanish. (2 pts. each) 
21. farmer       a. plantas(24) 
22. garden       b. semillas(23) 
23. seeds       c. raices(25) 
24. plants       d. granjero(21) 
25. roots       e. jardín(22) 
The Farm (La Granja): Fill in the blank with the correct word. (2 pts. each) 
26. The Spanish word for cow is____________. 
a. vaca b. perro c. gato  d. caballo 
 






a. gallina b. gallo c. caballo d. toro 
 
28. The Spanish word for chicken (hen) is_________. 
a. gallo b. gallina c. cabra d. pavo 
 
29. The Spanish word for goat is__________. 
a. cabra b. vaca  c. oveja d. pato 
 
30. The Spanish word for pig is__________. 
a. perro b. gato  c. caballo d. cerdo 
 
 






















This project was created to educate students on Agricultural Education through the medium 
of Foreign Language Education. The intersection of Agricultural Education and Foreign Language 
Education has numerous benefits to students of all ages, as it enables them to learn about farming 
through vocabulary and cultural information in a second language. This project was designed for 
elementary school children with a focus on second grade. This project consisted of a unit plan, 
which included five individual sections. Section I was designed to teach students about farm 
animals. This section included a list of the animals in English and Spanish, as well as assignments 
and formative assessments. Section II was designed to teach students about fruits. This section 
included a list of fruits that would be grown on a farm, as well as assignments and formative 
assessments. Section III was designed to teach students about vegetables. This section included a 
list of vegetables that would be grown on a farm, as well as assignments and formative 
assessments. Section IV was designed to teach students about farm equipment. This section 
included a list of equipment and items that would be used on a farm, as well as assignments and 
formative assessments. Section V was designed as a field trip to an operating farm. In this section, 
students would tour a farm with their county extension agent where they would learn about the 
daily operations of a farm. At the conclusion of the tour, each student would be required to 
participate in a Q & A session, as well as write a thank you letter to their extension agent explaining 
what they learned during their visit. The unit concluded with a summative assessment, which 









 This project created positive a positive experience for students as they utilized 
English and Spanish to learn about Agriculture. This project was beneficial to students’ collective 
learning experiences because it provided them with hands on opportunities to teach students about 
Agriculture from a multi-language and multicultural perspective. Through fusing foreign language 
learning with Agriculture, there were many students who developed an interest in both disciplines 
for future study. Many of the students decided to read books on plants, animals, and farms. 
Students decided to participate in extra-curricular activities with an agricultural focus. 
 
Project Benefits 
 In the future, this project will have numerous benefits, as it will enable children to learn 
about agriculture through exposure to foreign languages. Children will learn vocabulary in the 
native language (L1) and the target language (L2), which will enhance their desire to study both 
agriculture and foreign languages in the future. Teaching agriculture to children at an early age 
will ensure the development and sustainability of farming and the agriculture industry as a whole. 
The foreign language component will potentially enable them to communicate with people 
throughout the world, as agriculture is a way of life for many people in other nations throughout 
the world. This project chose Spanish as the foreign language for content delivery, as the United 
States has a substantial Spanish-speaking population. Many of the migrant workers in California 
and in other states speak Spanish, which will enable students to gain a perspective on the migrant 









 This project was designed for elementary school students in second grade. A 
recommendation for this study would be to expand the target audience beyond elementary school. 
This project could be adapted and utilized for various levels of education from K-12 to higher 
education, as well as students with various ability levels and disabilities. This project could be 
improved by collaborating with teachers from other disciplines (e.g., science, social studies, art, 
and music) to provide students with a holistic and multidisciplinary lesson. This project could also 
be adapted to include other languages that would benefit students in creating a global perspective 
on the benefits of agricultural education throughout the world. This would include languages 
spoken in Africa and Asia where people in several countries depend on agriculture for their daily 
survival. Another European language that would benefit students would be Portuguese, as many 
people in Brazil support themselves through agriculture. This project could be used to conduct 
community workshops, especially in those communities that have a migrant worker population. 
These workshops would stimulate interest in agriculture and promote cultural understanding 
through community outreach. Finally, this project would enable a College of Agriculture and 
Foreign Language Departments to collaborate with International Studies to provide study abroad 
opportunities for students who would like to pursue opportunities in both agriculture and foreign 
language education. This would create more diverse programs for colleges and universities, which 
would enable them to recruit more diverse student populations. 
 
Limitations of the Study 
 This study had several limitations that must be addressed to make improvements for future 






at one urban elementary school in the southeastern United States. In the future, this study should 
be replicated and implemented in urban, suburban, and rural classes across grade levels and ability 
levels. This study did not utilize extensive planning for collaboration across disciplines. In the 
future, this study should be replicated and implemented by utilizing vertical and horizontal 




My experience in the Graduate Program for Agricultural Education has been very positive. 
I have found that my Chair and committee members have been very accessible, flexible, as well 
as helpful in delivering feedback in a timely manner. 
 My journey as an Agricultural Education student began during the earthquake and tsunami 
that happened in Japan in March 2011. As news poured out of Japan relating to the natural 
disasters, I began to question whether my community and the United States would be prepared to 
cope with a potential shortage of food and clean water. My curiosity and fears of a domestic natural 
disaster led me to pursue a degree in an agricultural discipline. As an educator, I believe that 
agricultural education would be an ideal fit for me. As I researched agricultural education 
programs, I chose Iowa State University due to its stellar reputation and its significance as the 
university that gave George Washington Carver his academic start, as well as the availability and 
flexibility of an online program. These factors influenced my decision to enroll in the program in 
August 2011, as I was simultaneously writing my dissertation and completing my Doctorate in 






 During my time in the program, I have learned about the importance of agriculture, 
particularly in an educational setting. One of the most important aspects of the program for me 
was program development and assessment, as it related to inputs, outputs, and potential program 
outcomes. Another important aspect for me was agricultural outreach in schools among K-12 and 
students in higher education. The last aspect was the use of agricultural education as a recruitment 
tool for the sustainability and versatility of worldwide career and job markets. 
 The Agricultural Education program has peaked my interests and fostered a love for 
agriculture in me that is of a spiritual nature. I have become the International Coordinator for the 
National Women in Agriculture Association, where I have developed connections in Africa and 
South America. I have also started a small family boutique hemp farm in Nashville, Tennessee, 
where hemp is grown for oil and flower to create a variety of products for consumers. 
 Overall, my experience at Iowa State University in the Department of Agricultural 
Education has been outstanding. I would highly recommend this program to working professionals 
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